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   ﺪهﮑﯿﭼ
ﻋﻨﻮان ﯾ ـــﮏ  ﻃﻮر روزاﻓ ـــﺰون در ﺳﺮاﺳـــﺮ ﺟﻬـــﺎن ﺑ ـــﻪ ﺑ ـــﻪ ﭘﺪﯾ ـــﺪه زورﮔـــﻮﯾﯽ در ﻣـــﺪارس ﻣﻘﺪﻣـــﻪ و اهـــﺪاف:
ﻧﺘﯿﺠــﻪ  دهﻨــﺪ درﮔﯿــﺮی در اﯾــﻦ ﭘﺪﯾ ــﺪه ﺷــﻮد. ﻣﺘ ــﻮن ﺣﺎﺿــﺮ ﭘﯿﺸــﻨﻬﺎد ﻣﯽ ﺷــﻨﺎﺧﺘﻪ ﻣﯽﺑﻬﺪاﺷــﺖ ﻋﻤــﻮﻣﯽ ﻣﺸــﮑﻞ 
هﺎﯾﺸــﺎن ﺑــﺎ  ای از ﻋﻮاﻣــﻞ ﻣــﺮﺗﺒﻂ ﺑــﺎ ﺧﺼﻮﺻــﯿﺎت ﻓــﺮدی از ﯾــﮏ ﻧﻮﺟــﻮان، راﺑﻄﻪ ﭘﯿﭽﯿــﺪهﺗﻌﺎﻣــﻞ و ﺑــﺮهﻤﮑﻨﺶ 
ﭘﯿﺮاﻣــﻮن ﻋﻮاﻣــﻞ  و هﻨﺠﺎرهــﺎی ﻣﺪرﺳــﻪ و اﺟﺘﻤــﺎع اﺳــﺖ. ﺗ ــﺎﮐﻨﻮن ﻣﻄﺎﻟﻌــﺎت ﺧﯿﻠــﯽ ﮐﻤــﯽ هﻤﺴــﺎﻻن، ﺑﺰرﮔﺴــﺎﻻن
 ﻋﻮاﻣ ــﻞ ﺗ ــﺮﯾﻦ ﻣﻬﻢاﯾﺮاﻧ ــﯽ اﻧﺠ ــﺎم ﺷــﺪه اﺳــﺖ. هــﺪف اﯾ ــﻦ ﻣﻄﺎﻟﻌ ــﻪ، ﺗﻌﯿ ــﯿﻦ  ﻣ ــﺮﺗﺒﻂ ﺑ ــﺎ اﯾ ــﻦ ﭘﺪﯾ ــﺪه در ﻧﻮﺟﻮاﻧ ــﺎن
 ه ـــﺎی ﺣﺎﻟﺖﻣ ـــﺮﺗﺒﻂ ﺑ ـــﺎ  و ﻣﺤﻠ ـــﻪ( ﻓ ـــﺮدی، ﺧ ـــﺎﻧﻮاده، ﻣﺪرﺳ ـــﻪ یه ـــﺎ ﻋﺎﻣﻞ)ﯾﻌﻨ ـــﯽ  ﺷ ـــﻨﺎﺧﺘﯽ ﺑﻮم -اﺟﺘﻤ ـــﺎﻋﯽ
  .ﺑﺎﺷﺪ ﯽﻣﻗﺮﺑﺎﻧﯽ( -ﻗﺮﺑﺎﻧﯽ، و زورﮔﻮ-زورﮔﻮ، ﻓﻘﻂ-رﻓﺘﺎرهﺎی زورﮔﻮﯾﯽ )اﻋﻢ از ﻓﻘﻂ
ﮔﯿﺮی  ﻃﻮر ﺗﺼـــﺎدﻓﯽ ﺑ ـــﺎ روش ﻧﻤﻮﻧ ـــﻪ ﺑ ـــﻪ( ﻣﺪرﺳـــﻪ ٢٤آﻣ ـــﻮز از  داﻧﺶ ٠٤٥١) ﮐﻨﻨﺪﮔﺎن ﺷـــﺮﮐﺖ ه ـــﺎ: روش
ﺳ ــﺎﻟﻪ اﺳ ــﺘﺎن ﻣﺎزﻧ ــﺪران در ﺷ ــﻤﺎل اﯾ ــﺮان  ٧١ﺗ ــﺎ  ٤١آﻣ ــﻮزان ﺳ ــﻨﯿﻦ  از داﻧﺶ ای ﺧﻮﺷ ــﻪای  ﻃﺒﻘ ــﻪ ای ﺳ ــﻪ ﻣﺮﺣﻠ ــﻪ
، ٣ACL، MESE٢، ١AFCﺑ ـــﺮ اﺳ ـــﺎس هﺮﯾ ـــﮏ از اه ـــﺪاف ﻣﻄﺎﻟﻌ ـــﻪ از روﯾﮑﺮده ـــﺎی ﺗﺤﻠﯿﻠ ـــﯽ  اﻧﺘﺨ ـــﺎب ﺷ ـــﺪﻧﺪ.
( ﻣ ــﺪارس آﻣ ــﻮزان، ﺳ ــﻄﺢ دوم: ﺳ ــﻄﺤﯽ )ﺳ ــﻄﺢ اول: داﻧﺶ-و رﮔﺮﺳ ــﯿﻮن ﻟﺠﺴ ــﺘﯿﮏ ﭼﻨ ــﺪ اﺳ ــﻤﯽ ﭼﻨ ــﺪ ،٤APL
  اﺳﺘﻔﺎده ﺷﺪ.
ﺑ ــﺎ  در ﻣﻘﺎﯾﺴــﻪهــﺎی ﻓ ــﺮدی، ﭘﺴــﺮهﺎ  هــﺎی رﮔﺮﺳــﯿﻮﻧﯽ ﻧﺸــﺎن داد ﮐــﻪ در ﺳــﻄﺢ وﯾﮋﮔﯽ ﻧﺘ ــﺎﯾﺞ ﺗﺤﻠﯿﻞﻧﺘ ــﺎﯾﺞ: 
 =RO٣١٫٧ﻗﺮﺑ ـــﺎﻧﯽ، -ﺑ ـــﺮای ﻓﻘ ـــﻂ =RO۶١٫٣) دﺧﺘﺮه ـــﺎ، درﮔﯿ ـــﺮی ﺑﯿﺸـــﺘﺮی در اﻧ ـــﻮاع رﻓﺘﺎره ـــﺎی زورﮔ ـــﻮﯾﯽ
آﻣـﻮزان ﺑـﺎ ﭘﺎﯾـﻪ ﺗﺤﺼـﯿﻠﯽ ﺑـﺎﻻﺗﺮ ﺷـﺎﻧﺲ  ﻗﺮﺑـﺎﻧﯽ( داﺷـﺘﻨﺪ. داﻧﺶ-ﺑـﺮای زورﮔـﻮ =RO٨۴٫۵و  زورﮔـﻮ،-ﺑـﺮای ﻓﻘـﻂ
( و =RO١۵٫٠ﺗﺮ ﺑ ـــﺮای ﻗﺮﺑ ـــﺎﻧﯽ ﺷ ـــﺪن از زورﮔ ـــﻮﯾﯽ ) هﺎی ﭘ ـــﺎﯾﯿﻦ آﻣ ـــﻮزان ﭘﺎﯾ ـــﻪ ﺮی در ﻣﻘﺎﯾﺴ ـــﻪ ﺑ ـــﺎ داﻧﺶﮐﻤﺘ ـــ
ﺗﺤﺼـــﯿﻼت  هـــﺎ آنآﻣ ـــﻮزاﻧﯽ ﮐـــﻪ ﻓﻘـــﻂ ﯾﮑـــﯽ از واﻟ ـــﺪﯾﻦ  ( داﺷـــﺘﻨﺪ. داﻧﺶ=RO٨٨٫٠ﻗﺮﺑ ـــﺎﻧﯽ ﺑ ـــﻮدن )-زورﮔـــﻮ
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 ﺗﮑـﺎب آﻣـﻮزاﻧﯽ ﮐـﻪ هـﺮدو واﻟـﺪ آن ﺗﺤﺼـﯿﻼت داﻧﺸـﮕﺎهﯽ دارﻧـﺪ ﺷـﺎﻧﺲ ار  داﻧﺸـﮕﺎهﯽ دارﻧـﺪ در ﻣﻘﺎﯾﺴـﻪ ﺑـﺎ داﻧﺶ
ﻧﺪاﺷــﺘﻦ ﺗﺤﺼــﯿﻼت داﻧﺸــﮕﺎهﯽ ﺑــﺮای هــﺮدو واﻟــﺪ  ﮐــﻪ درﺣﺎﻟﯽ(. =RO٠۵٫٠داﺷــﺘﻨﺪ )ﺗﺮی  زورﮔــﻮﯾﯽ ﭘــﺎﯾﯿﻦ
(. در ﺳ ـــﻄﺢ ﻋﻮاﻣ ـــﻞ ﺧ ـــﺎﻧﻮاده ﺑ ـــﺎ اﻓ ـــﺰاﯾﺶ =RO٨۵٫٢ﺷ ـــﺎﻧﺲ ﻗﺮﺑ ـــﺎﻧﯽ ﺷ ـــﺪن از زورﮔ ـــﻮﯾﯽ را اﻓ ـــﺰاﯾﺶ داد )
اش  هﻤﭽﻨ ــــــﯿﻦ درک ﻧﻮﺟ ــــــﻮان از ﻗﺎﻧﻮﻧﻤﻨ ــــــﺪی ﺧ ــــــﺎﻧﻮاده ( و=RO٧۵٫٠ﭘﯿﻮﺳ ــــــﺘﮕﯽ ﻓﺮزﻧ ــــــﺪ و واﻟ ــــــﺪ )
ای، درک ﻣﺜﺒــﺖ  ﻣﺪرﺳــﻪ یهــﺎ ﻋﺎﻣﻞ(، ﺷــﺎﻧﺲ ﻗﺮﺑــﺎﻧﯽ ﺷــﺪن از زورﮔــﻮﯾﯽ ﮐــﺎهﺶ ﯾﺎﻓــﺖ. ﺑــﺮای =RO۶۶٫٠)
هﺎﯾﺶ، درک ﺑ ـــﺎﻻ از  آﻣ ـــﻮز ﺑ ـــﺎ ﻣﻌﻠﻤ ـــﺎن و هﻤﮑﻼﺳـــﯽ اش، ارﺗﺒ ـــﺎط ﻣﺜﺒ ـــﺖ داﻧﺶ آﻣ ـــﻮز از اﻣﻨﯿ ـــﺖ ﻣﺪرﺳـــﻪ داﻧﺶ
ﻗﺮﺑ ــﺎﻧﯽ، -)ﻓﻘ ــﻂ ای و درک ﻣﺜﺒ ــﺖ از ﺣﻤﺎﯾ ــﺖ و ﭘﺸ ــﺘﯿﺒﺎﻧﯽ ﻣﺪرﺳ ــﻪ ﺷ ــﺎﻧﺲ رﻓﺘﺎره ــﺎی زورﮔ ــﻮﯾﯽ ﻣﻘ ــﺮرات ﻣﺪرﺳ ــﻪ
درک ﺑــﺎﻻ  ﮐــﻪ درﺣﺎﻟﯽ(. =RO٣٧٫٠ﺗــﺎ  =RO٣٣٫٠از  یا داﻣﻨــﻪ)ﻗﺮﺑــﺎﻧﯽ( را ﮐــﺎهﺶ داد -ورﮔــﻮ، زورﮔــﻮز -ﻓﻘــﻂ
ﻧﻈﻤــﯽ در ﻣﺪرﺳــﻪ ﺑــﺎ اﻓــﺰاﯾﺶ رﻓﺘﺎرهــﺎی  ﻣــﻮاد، و اﺧــﻼل و ﺑﯽ ﺳﻮءﻣﺼــﺮف از وﺟــﻮد ﭘﺮﺧﺎﺷــﮕﺮی و زورﮔــﻮﯾﯽ و
از  ﻣﺤﻠـــﻪ، درک ﺑـــﺎﻻ ﻧﻬﺎﯾﺘـــًﺎ در ﺳـــﻄﺢ (. =RO٨٣٫٢ﺗـــﺎ  =RO٠٣٫١از  یا داﻣﻨـــﻪزورﮔـــﻮﯾﯽ هﻤـــﺮاه ﺑـــﻮد )
( را =RO٧٨٫۴( و ارﺗﮑـــﺎب زورﮔـــﻮﯾﯽ )=RO٧٨٫۴ﺷـــﺎﻧﺲ ﻗﺮﺑـــﺎﻧﯽ ﺷـــﺪن ) ﻣﺸـــﮑﻼت اﺟﺘﻤـــﺎﻋﯽ ﻣﺤﻠـــﻪ،
و  =CCI٣٠٫٢ %هﺎی وارﯾ ــﺎﻧﺲ ﻧﺸ ــﺎن داد ﺑﺴ ــﺘﺮ ﻓ ــﺮدی )ﺑ ــﺎ  ﻧﺘ ــﺎﯾﺞ ﺗﺤﻠﯿ ــﻞ ﻣﺆﻟﻔ ــﻪ ﺑ ــﺮ اﯾ ــﻦاﻓ ــﺰاﯾﺶ داد. ﻋ ــﻼوه 
  داﺷﺘﻨﺪ.( ﺑﺎﻻﺗﺮﯾﻦ ﺗﺒﯿﯿﻦ ﺑﺮای ﺗﻐﯿﯿﺮات رﻓﺘﺎرهﺎی زورﮔﻮﯾﯽ را =CCI۵٩٫٢%ﺑﺎ )ﺑﺴﺘﺮ اﻣﻨﯿﺖ ﻣﺪرﺳﻪ 
و  یا ﻣﺪرﺳ ــﻪ ،ﯽﺧ ــﺎﻧﻮادﮔ ،یﻓ ــﺮد یه ــﺎ ﻋﺎﻣﻞواﺑﺴ ــﺘﻪ ﺑ ــﻪ ﯾ ــﮏ ﻣﺸــﮑﻞ  رﻓﺘﺎره ــﺎی زورﮔ ــﻮﯾﯽ ﮔﯿﺮی: ﻧﺘﯿﺠ ــﻪ
 ای ای و ﻣﺤﻠ ــﻪ ﻓ ــﺮدی، ﺧ ــﺎﻧﻮادﮔﯽ، ﻣﺪرﺳــﻪ یه ــﺎ ﻋﺎﻣﻞ ﮔ ــﺮﻓﺘﻦ در ﻧﻈــﺮ، هﺎی اﯾ ــﻦ ﻣﻄﺎﻟﻌ ــﻪ اﺳــﺖ. ﯾﺎﻓﺘ ــﻪ یا ﻣﺤﻠ ــﻪ
ﭘﯿﺮاﻣ ــﻮن  ﻧﯿ ــﺎز اﺳ ــﺖ. ﺗﺤﻘﯿﻘ ــﺎت آﯾﻨ ــﺪه ده ــﺪ ﭘﯿﺸ ــﻨﻬﺎد ﻣﯽو ﻣ ــﺪاﺧﻼت ﮐ ــﺎهﺶ اﯾ ــﻦ رﻓﺘ ــﺎر  رﯾﺰی ﺑﺮﻧﺎﻣ ــﻪرا ﺑ ــﺮای 
  هﺎ و ﻣﺪاﺧﻼت ﭘﯿﺸﮕﯿﺮاﻧﻪ ﺑﺮای رﻓﺘﺎرهﺎی زورﮔﻮﯾﯽ ﺑﺎﺷﺪ. ﺳﺎزی ﯾﺎ ﻃﺮاﺣﯽ و ارزﺷﯿﺎﺑﯽ ﺑﺮﻧﺎﻣﻪ ﺑﻮﻣﯽ
 ﺳﻄﺤﯽ.-ﺷﻨﺎﺧﺘﯽ، ﻣﺪارس، ﺗﺤﻠﯿﻞ ﭼﻨﺪ ﺑﻮم-اﺟﺘﻤﺎﻋﯽ: زورﮔﻮﯾﯽ، ﻣﺪل ﮐﻠﯿﺪی ﮐﻠﻤﺎت
 
 
 
 ABSTRACT 
Background and Objectives: The Bullying phenomenon in schools is increasingly becoming a 
worldwide problem. Exant literature suggests that involvement in bullying is based on complex 
interactions between an individual and social-ecological factors. Up to now, threre are very few 
studies in Iranian adolsences about predictors of bullying behavior. The purpose of this study is to 
determine the most important socio-ecological factors (i.e., individual, family, school and 
neighborhood factors) related to the bullying behabiors (only-bully, only-victim, and bully-
victim). 
Methods: Participants (N = 1,540) were randomly selected by stratified three-stage cluster 
sampling design from pupils aged 14–17 in Mazandran province, north of Iran. Based on each of the 
study objectives, CFA, ESEM, LCA, LPA, and multi-level multinomial logistic regression (Level 
1: Students, Second Level: Schools) were used. 
Results: The results of regression analyses showed that for individual characteristics, boys in 
compared with girls had more involvement in bullying behaviors (OR=3.16 for only-victim, 
OR=7.13 for only-bully, and OR=5.48 for bully-victim). Student with higher grade level 
compared with lower grade level had lower odds for only-victim (OR=0.51) and bully-victim 
(OR=0.88). Student with only one academic parent compared with students with both academic 
parents had lower odds for only-bully (OR=0.50). While students with any academic parents had 
higher odds for only-victim (OR=2.58). For family climate, increasing connectedness between 
parents and child (OR=0.57) and also the perception of family rules (OR=0.66) odds of only-
victim was decreased. For school climate, the positive perceptions of safety, connecrion to teachers, 
 students connectedness, rules, and support were related to lower odds of bullying behaviors (ranges 
OR=0.33 to OR=0.73). While a higher perception of aggression, general drug use, and disorder 
were related to higher odds of bullying behaviors (ranges of OR=1.30 to OR=2.38). And finally, 
for neighborhood climate, a higher perception of social problems was related to higher odds of 
only-victim (OR=4.87) and only-bully (OR=4.87). In addition, the results of variance components 
analysis showed individual (ICC=2.03%) and safety school (ICC=2.95%)factors had the most 
explanation for bullying behaviors variations. 
Conclusion: Bullying behaviors are a common problem in Iranian schools. These findings suggest 
the need of timely bullying prevention and interventions with a special focus on individual, family, 
school, and neighberhood factors. Future studies are necessary to evaluate the effectiveness of such 
programs. 
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